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Abstract 
This study intends to investigate the awareness, motivation and readiness for professional accounting education among 
accounting students in Malaysia. Adopting a qualitative method, this exploratory case study focuses on the awareness, motivation 
and readiness for professional accounting education among accounting students in UiTM Johor. Data was collected through face-
to-face interviews. Key informants are the final semester of the Bachelor of Accountancy (BAcc) students from the Faculty of 
Accountancy, UiTM Johor. Case evidence indicated the importance of marketing programs, colleagues during practical training, 
and lecturers in creating awareness about professional accounting education among students. In addition to extrinsic and intrinsic 
motivations, readiness is an important factor to influence students’ decision in pursuing professional accounting education. A 
broad-based study involving public universities in Malaysia could contribute a better picture of the local students’ awareness, 
motivation and readiness to pursue professional accounting education. There is limited extant study on students’ awareness, 
motivation and readiness for professional accounting education in Malaysia. The present study attempts to fill this gap in the 
literature.  
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1. Introduction 
Universiti Teknologi MARA (UiTM) is the largest institution of higher learning in Malaysia. One of its objectives 
is to provide maximum opportunities for bumiputra to pursue their study in recognised professional programmes of 
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various fields such as science, technology, industry, business, arts and humanities. The Faculty of Accountancy, 
UiTM for instance, among others has the objective of increasing the number of qualified bumiputra accountants. 
The Faculty of Accountancy has been providing professional accounting education by conducting external courses 
(professional accounting programmes) since the 1960’s.  
More recent, the government had created a professional accounting centre at UiTM to boost the number of 
professional bumiputra accountants in Malaysia (Bernama, 2014). The Prime Minister had announced that the centre 
would offer four professional accounting studies, namely: 1) Institute of Chartered Accountants in England and 
Wales (ICAEW); 2) Association of chartered Certified Accountants (ACCA); 3) Certified Institute of Management 
Accountants (CIMA); and, 4) Malaysian Institute of Certified Public Accountants (MICPA) (Bernama, 2014). 
Accordingly, the Vice Chancellor of UiTM in 2014 had called for an increase numbers of ACCA students to 2000 
by the year 2015 (UiTM, 2014). However, one of the main problems for the faculty is in getting the candidates even 
from the accounting degree and diploma graduates of UiTM to enter the professional accounting studies. According 
to Saemann & Crooker (1999), small numbers of students entering professional accounting courses affected the 
supply of accounting graduates to the profession. In addition, students without professional accounting qualification 
could not adequately prepare themselves to meet the challenges in later working life (Saemann & Crooker, 1999).  
Extant accounting education literature (e.g. Byrne and Flood, 2005; Arquero, Byrne, Flood, & Gonzalez, 2009; 
Liu, 2010; Byrne, Flood, Hassall, Joyce, Montano, Gonzalez, & Tourna-Germanou, 2012) suggested that students’ 
awareness, motivations, and readiness are among the key factors influencing the students’ decision in pursuing a 
professional accounting education. In addition, motives and readiness are also important factors impacting  on 
students’ learning performance achieved during higher education (Byrne & Flood, 2005; and Arquero et al., 2009).  
However, the current evidence from the literature is mostly based on studies conducted outside the Malaysian 
context. Extant literature on students’ awareness, motivations, and readiness for professional accounting education 
within the Malaysian context - in particular UiTM, remains under explored. It is important to realize that this limited 
understanding is a barrier to the efforts by the Faculty of Accountancy and UiTM in increasing the numbers of 
candidates to pursue the professional accounting education. This will thus potentially leads to failure in meeting the 
nation’s desire in boosting the numbers of professional bumiputra accountants in Malaysia. Thus, the study aims to 
investigate the students’ awareness, motivation and readiness for pursuing professional accounting education in 
UiTM.  
The remaining sections of this paper are organised into three parts. The first part describes to some degree the 
relevant literature on student’s awareness, motivation and readiness for pursuing professional accounting education 
in general. The second part lays out the research methodology. The findings and conclusion are presented in the 
final part of the paper.  
 
 
2. Literature review 
 
Students’ issues have always been one of the popular sections for inquiry within the accounting education 
literature (Rebele, Apostolou, Buckless, Hassell, Paquette, & Stout, 1998; Watson, Apostolou, Hassell, & Webber, 
2007). Within this line of inquiry, factors including awareness, motivations, and readiness which influence students’ 
decision to embark into higher education were also explored (e.g., Byrne & Flood, 2005; Arquero, et al., 2009; Liu, 
2010; Byrne et al., 2012).  
 
2.1 Students’ Awareness 
 
Extent literature suggests that students’ awareness and expectation of the higher accounting education influence 
their choice in pursuing the study. Byrne et al. (2012) for instance suggested that students’ choice in pursuing a 
higher accounting education is influenced by their expectations of how well they believe their time in higher 
accounting education would assist them in achieving specific learning outcomes and how confident they are in their 
academic ability such as in developing new skills, and passing the examinations during the higher education. In an 
earlier study, Bennett, Kottasz, & Nocciolino (2007) also noted on the influence of students’ awareness and 
expectations in their educational advancement. Among others, they highlighted that the students’ awareness of the 
higher accounting education are formed by promotional material regarding the institution as well as exposure to 
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Adopting various motivational orientation frameworks, a range of motives or reasons for pursuing higher 
accounting education were identified in the extant literature.  Bolger & Somech, (2002) classified motives into three 
types 1) instrumental (acquire degree for social and occupational mobility); 2) scholastic (intellectual simulation and 
purely academic); 3) social or collegiate (aspiration for social life on campus). In a more recent study, Kember, Ho, 
& Hong (2010) used motivational orientation framework consists of six aspects: 1) compliance; 2) individual goal 
setting; 3) university lifestyle; 4) sense of belonging; 5) career; and, 6) interest. Meanwhile earlier studies by Byrne 
& Flood (2005) and Arquero et al. (2009) suggested the importance of both intrinsic and extrinsic motives in 
students’ decisions to pursue higher accounting education. More specifically, Byrne & Flood (2005) and Arquero et 
al. (2009) found that extrinsic factors such as professional status, prospect of financial rewards and career 
aspirations as the main reasons for pursuing higher education by students. Meanwhile opportunities to develop 
intellectual abilities, knowledge and skills, broadening of horizons and new challenges, desire for a better education 
and social opportunities are examples of intrinsic factors which are highly rated by students as influencing their 
decisions in pursuing higher accounting education (Byrne and Flood, 2005; and Aquero et. al, 2009). More recent 
works by Liu (2010) and Byrne et al. (2012) provides findings which supports this line of argument.  
 
2.3 Students’ Readiness for Professional Accounting Education 
 
Haggis & Pouget (2002) highlighted that students perceive their readiness as influencing their progress to a higher 
accounting education. Nevertheless, Gamache (2002) and Wingate (2007) argued that students tend to meet 
difficulties in the higher accounting education due to the improper learning approaches adopted. Gamache (2002) 
for instance noted that students keen to adopt a passive absorption of knowledge approach instead of a higher 
cognitive order which a higher accounting education requires. In a more recent study, Byrne et al (2012) attempted 
to investigate on the accounting students’ preparedness for the higher accounting education learning requirement. 
Students were required to evaluate the extent to which their prior accounting education had prepared them for the 
higher accounting education’s learning activities. Their findings indicated that the accounting students believe that 
their prior educational experiences influenced their readiness for the more independent learning environment.  
Feeling positive about previous knowledge leads to students feeling confident with themselves on the required 
ability for higher education learning. This includes their ability to initiate independent learning, take responsibility 
of own learning as well as organise and plan their study effectively (Arquero et. al, 2009; Byrne & Flood, 2005; 
Byrne et. al, 2012). Students were expected to develop skills and competencies throughout their learning activities. 
Teamwork and interpersonal skills, oral communication skills, written skills, computing knowledge and skills in 
spreadsheet, power-point presentations, database access, internet search, awareness of ethical issues and problem 
solving and critical appraisal skills ranked importance by educators and accountants’ professions for accounting 
students to exhibit (Bunney & Therry, 2010 ; and, Cory & Pruske, 2012) 
Though students’ issues including their awareness, motivations, and readiness - the focus of this study, had 
received the attention of prior researches, little was evidenced on scientific inquiries of these issues within the 
Malaysian context particularly in association to the professional accounting education in UiTM. As such, it is the 
purpose of the current study to gain insights on the students’ awareness, motivations, and readiness in pursuing a 




3. Research Methododology 
 
A qualitative methodology is adopted for this study to approach the research questions identified earlier. Since 
research on students’ awareness, motivations and readiness for professional accounting education is still at its 
infancy within the Malaysian context, a qualitative exploration of the research topic is done by means of semi-
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structured personal interviews with the final semester of the Bachelor of Accountancy (BAcc) students from the 
Faculty of Accountancy, UiTM Johor.  
 
3.1 Data Collection 
 
The analysis about the subject matters was undertaken with one case accounting program – Bachelor of 
Accountancy (BAcc) program in Universiti Teknologi MARA (UiTM), Johor. The BAcc program of UiTM Johor 
was selected based on the criteria that the BAcc graduates from UiTM Johor serves as the potential candidates for 
the professional accounting programs conducted in UiTM Malaysia.  
This study has the purpose of gaining insights on students’ awareness, motivations, and readiness in pursuing a 
professional accounting education in UiTM. As such, key informants includes the final semester students from the 
BAcc program of UiTM Johor with cumulative grade point average (CGPA) of at least 2.75 since this represents the 
group of students which fulfils the entry requirement for the professional accounting education in UiTM Malaysia.    
Prior to the interview questions development, an extensive review of the accounting education literature 
surrounding the research question was undertaken. A semi-structured interview approach was used where the 
interview protocol served as a guideline for consistency and cross-referencing. During the interviews, the questions 
were asked, and where necessary, probing was done and elaboration was required. The whole data collection 
process involved recording of the interview sessions. To put the respondents at ease, the purpose of the interview 
was explained to the respondents. However, objective of the study was not revealed to avoid biased responses from 
the respondents. A total of 11 interviews involving 11 respondents were conducted when it was found that the 
responses received had reached saturation and thus the interview exercise was ended. 
 
 
4. Findings and discussion  
 
4.1 Profile of Respondents 
 
Five (5) male and six (6) female students thus providing a total of 11 final semester students of the BAcc program 
in UiTM Johor had participated during the interview exercise. Table 1 summarises the profile of respondents 
involved in the interview exercise for the purpose of this study. 
 









M1 DIA UiTM Segamat 3.51 Academician/Housewife 
M2 DIA UiTM A.Gajah 3.53 Academician/Nurse 
M3 DIA UiTM Segamat 3.13 Managerial & professional (Self employed/ private sector 
M4 DIA UiTM Segamat 3.49 Government servant/ Housewife 
M5 DIA UiTM Segamat 3.11 Government servant/ Housewife 
F1 DIA UiTM Larkin 3.47 Felda settler/ Housewife 
F2 DIA UiTM Segamat 3.38 Businessman/ Teacher 
F3 DIA UiTM Merbok 3.49 Supervisors 
F4 DIA UiTM Arau 3.49 Businessman/ Housewife 
F5 DIA UiTM Segamat 3.49 Government servant/ Housewife 
F6 DIA UiTM Segamat 3.44 Retiree/ Housewife 
 
In Table 1, it is noted that all the respondents have a same former accounting education that is DIA program of 
UiTM, though from various campuses. This group of respondents also have excellent academic record (current 
CGPA of above 3.0). In addition, majority of the respondents came from the middle-class family with parents 
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4.2 Decision in pursuing Professional Accounting Education 
 
Majority of the respondents have decided to pursue professional accounting education program which is either 
CIMA or ACCA. These respondents planned to pursue the chosen professional accounting education either on a 
full-time or part-time basis. Those respondents choosing on a full-time study mode were planning to pursue the 
professional accounting education in UiTM immediately after completion of the degree programme and had 
submitted their on-line application. For instance, a male respondent (M1) stated:   
 
“Definitely after finishing my degree…either working full time or continue studies…actually I have applied for CIMA…if I 
received job offer and CIMA, then I will go for CIMA (full time).” 
 
Similarly agreeing on a full-time study mode, a female respondent (F1) expressed her opinion in pursuing the 
professional accounting education since she was informed that there is scholarship provided for successful 
applicants.  
Meanwhile the students who had chosen for a part-time study mode suggested few reasons for their choice.  Two 
male respondents (M2 and M4) decided on a part-time mode in pursuing the professional accounting education due 
to financial constraints that they are facing. For instance, M4 said: 
 
“…I prefer to work & pursue my study (CIMA) on part-time basis…because considering the financial constraints that I am 
facing…” 
 
Two other respondents (F5 and M5) pointed out pursuing professional accounting education on a part-time basis 
for the sake of obtaining knowledge. One of the respondents (M5) for instance, stated that: 
 
“…I plan to work in the industry about 2-3 years (to get industrial experience) before pursuing my Master 
program…because I like teaching…afterwards, I will pursue ACCA (on part-time basis)...because for the sake of 
knowledge.” 
 
Meanwhile another male student (M3) decided to pursue the professional accounting education on a part-time 
basis because of the job experience obtained during practical training. This may be due to part-time mode providing 
a new study environment as compared to the full-time mode which the students are exposed to during diploma and 
degree: 
 
“…I prefer CIMA…like my friends, I am more interested to work first since I have experienced working during the practical 
training…my plan is to join the audit firm for about 1 year before I pursue (CIMA) on part-time (basis).”   
 
However, there are respondents who appeared to be indecisive on whether to pursue the Master in Accounting or 
a professional accounting education program. A female student (F6) for instance had admitted that her 
indecisiveness is due to her lack of confidence on her own ability as well as being heavily influenced by the family 
members’ opinion: 
 
“…I don’t know…I am not confident I can do it..maybe I will have to work first to get the work experience or, I will do it 
part-time…but now, my family like my sister ask me to pursue Master..i have applied for TPM too..” 
 
Prior studies in this line of inquiry had suggested that students’ choice in their educational advancement is 
influenced by their awareness of the higher accounting education. This is discussed in the next section.   
 
4.3 Students’ Awareness of Professional Accounting Education 
 
Similar to Bennett, Kottasz, & Nocciolino (2007), the findings of this study highlighted the importance of 
students’ awareness on their choice to pursue a professional accounting education program. In the case of the BAcc 
students in UiTM Johor, students’ awareness of the higher accounting education among others is mainly formed by 
three factors: 1) promotional material and programs regarding the institution; 2) exposure to current students or 
graduates; and, 3) lecturers.  
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The professional marketing programs conducted in UiTM Johor contribute largely in raising the students’ 
awareness and thus influence their decisions to pursue the professional accounting education programs in UiTM. For 
instance, a male respondent (M1) commented: 
 
“I obtain a lot of information about the professional accounting education programs from the talks organized by the faculty, 
(and) the Bachelor of Accountancy Students Association (BACCSA).  They called people from CIMA, ACCA or 
representatives from the professional accounting education programs in Shah Alam. I think every semester there will be at 
least 1 program such as this.” 
 
He further added that one of the marketing programs that is very informative and caught his interest has had 
students and graduates from the CIMA and ACCA programs as guest speakers: 
 
“Yes (the marketing programs are informative and very good)..some of the programs that I remember – they brought 
students from the CIMA and ACCA programs. Some have just finished their studies, and some are still pursuing theirs. So 
every time they bring somebody, they are all younger than us!...i find it very interesting..very motivating too” 
 
 In separate interviews, majority of the respondents had provided the same opinion. In addition, the respondents 
also suggested that exposure to the professional accounting education programs’ part-time students and graduates 
who were also their colleagues during practical training contributes largely in creating awareness and thus, interest 
in the professional accounting education programs.  
Along this line of argument, the respondents also highlighted the influence of lecturers - who themselves are 
professional accounting graduates in creating awareness of the professional accounting education programs among 
students. A female respondent (F1) for instance suggested that lecturers with professional accounting qualification 
are influential in providing information and creating awareness of the professional accounting education programs: 
 
 “Normally lecturers will talk about the professional accounting education programs in class…lecturers during both my DIA 
and BAcc programs..they will advise me on how to pursue the professional accounting education programs…they are 
lecturers with a professional accounting qualification.” 
 
In addition, a small group of the respondents also highlighted the importance of family, relatives and friends in 
creating the awareness as well as interest among the students to pursue a professional accounting education 
program. As an example, a female student (F2) noted: 
 
“(I am aware of the professional accounting education programs) from first – UiTM (the professional accounting education 
marketing programs) of course. Secondly, my friends. Thirdly, my auntie because she used to be an auditor…and my father, 
he likes to tell me about my auntie.” 
 
Findings from the interview also suggested that motivations do promote students to pursue professional 




Students are motivated to pursue professional accounting education by a variety of factors. Similar to the extant 
literature (e.g. Byrne & Flood, 2005; and Arquero et al., 2009), case findings from the current study suggested the 
importance of both extrinsic and intrinsic motives in students’ decisions to pursue a professional accounting 
education program. 
Based on the findings in this study, it is clear that career aspiration is the main extrinsic motivations for nearly all 
the respondents which influenced their decisions to pursue a professional accounting education program. A female 
student (F4) for instance, asserted: 
 
“…I believe that with good qualification, good job opportunity & good salary will come as well”. 
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Similarly, another female respondent (F2), inspired by the success of others, hinted on pursuing a professional 
accounting education to obtain respectable position with authority: 
 
“…I want to be like my auntie…like my manager (during practical training)…I want to be the boss, who do not do the 
ordinary tasks but makes decision…sign the audit report…I want to be like a partner…” 
 
In addition, majority of the students highlighted that strong family support and expectations influenced their 
decision to pursue professional accounting education. For instance, a male student (M3) responded: 
 
“My family motivates me. At least there must be one person in the family who is knowledgeable…everyone in the family had 
not further their studies. My parents thus said that one of us must pursue higher education…my uncle also advise me to 
acquire at least chartered accountant or ACCA.” 
 
Another male student (M2) on the other hand, receives strong support not only from his family but also from his 
friends especially those who themselves are professionals in their areas: 
 
“ apart from my family, my friends advices me to go ahead and pursue accounting professional qualification..ha, like a friend 
of mine – he himself is a professional in his area. He said go ahead, no problem. He likes difficult tasks and likes high level 
corporate works..my professional friends told me that a professional qualification is good especially for the private 
sector…so to me, my friends gave me spirit, motivations, influenced me to pursue professional accounting education.” 
 
The findings of this study also indicated intrinsic goal orientations which mainly include educational aspirations, 
personal interest and characteristics such as strong determination as the main drivers for majority of the students. A 
female student (F3) for example, clearly highlighted that apart from extrinsic motivation of better job opportunity 
and higher pay, educational aspiration drives her to pursue professional accounting education: 
 
“I am motivated to pursue ACCA…because of better job opportunity…and if we want higher pay, we must have a 
professional qualification… and also because I like studying…yes, I like to gain more knowledge” 
 
Having the same educational aspiration, a male respondent (M3) commented that a degree qualification is not the 
finishing line for obtaining knowledge. This thus suggests his decision for professional accounting education is 
influenced by an intrinsic motivation of gaining knowledge. Another male respondent (M2) suggested that 
knowledge is light and stated that he is going to pursue professional accounting education since it provides students 
such as him opportunities for personal development: 
 
“…we can improve our work performance…work quality since we have acquired additional knowledge (via professional 
accounting education)..and leadership quality…for instance ACCA – our leadership quality will improved  and this is good 
for leading our subordinates…” 
 
Meanwhile, few other respondents stated that they are going to further their study at the professional level because 
of self-satisfaction especially when they are going to pursue their personal interest. M2 for instance, commented: 
 
“…I have decided for ACCA since I want to pursue my personal interest…I like financial reporting together with all its 
complexities…” 
 
The student (M2) also added that he is continuing with the professional accounting education program because 
intrinsically he is a strong willed person, determined to succeed, and likes challenges. Similarly a very determined 
person, another male student (M1) had decided to embark on a professional accounting education program because 
he wanted to complete what he had started: 
 
 “I’ve come this far, so why not continue?..because I’ve been studying accounting..and I’ve reached this far. I have 
completed my DIA, now I am finishing my degree..so the next step is professional” 
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In addition to awareness and motivation, the findings of this study suggest that students’ decision to pursue 
professional accounting education is also influenced by their readiness for the professional program. The next 
section provides elaboration on the findings of this issue.  
 
4.5 Students’ readiness for professional accounting education 
 
The findings from the interviews suggested that though few of the respondents pointed out that they have no 
actual experience on accounting professional study, majority of the students suggested confidence on the ability of 
their current accounting education in preparing them for the higher accounting education’s learning activities. A 
female student (F1) for instance, explained that though many people had commented that the program is very tough, 
she is going to pursue her professional study because she is very confident that she will succeed during her 
professional accounting education. She believes that her personal skills and competencies (e.g., ability to work in a 
team or independently and to lead) developed during her current accounting education can assist her to manage the 
more independent learning environment during the professional accounting education program. The student further 
added that endurance is another personal characteristic necessary during the professional study: 
 
“I think I can do it..because I like management accounting & costing…so if I took CIMA and fail any paper,  it’s ok to 
repeat..I can take it because I chose it”. 
 
Meanwhile another student (M5), believing on his capabilities and current knowledge, is confident that he is ready 
to pursue professional accounting education and face the challenges: 
 
“I am ready to pursue my professional study. Because I believe on my capabilities..though I tend to lose my confidence when 
I meet someone better…looking at my current performance, I think my current knowledge is able to assist me during the 
professional program..and I can succeed…I am 70% confident in discipline and knowledge and 50% confident in skills – soft 
skills. However I am not confident in communication especially in English and my PR is bad..and for group work, I know that 
I am able to work as leader or team members.” 
 
Similarly, another student (F2) indicated her readiness for professional accounting education because she 
understands well her personal strengths and weaknesses. She thus believes that she can adapt herself very well to the 
professional learning environment:  
 
“I am ready..because I am the type that if I got the chance now, I will do my best…I know that I am not very good with time 
management..but I will put maximum effort in producing the best output for submission…and I like to ask questions in class. 
Or if I feels that I need to ask my colleagues, I even am willing to overnite at her place…I am also flexible..i can work in a 
team and I can work independently.” 
 
However, one student (F6) is not confident on her ability to succeed in the professional accounting education 
program. She is also a little loss of what to expect and what is required during the professional study. Hence, as 
identified earlier (4.2: Decision in pursuing Professional Accounting Education), the student has not shown her 
interest to continue with an accounting professional program. 
 
5. Conclusion, significant of study and future research  
 
To increase the numbers of candidate entering the professional accounting education programs particularly in 
UiTM, students’ awareness of the higher accounting education programs should be enhanced. In addition, as 
suggested in the literature (e.g., Byrne & Flood, 2005), accounting educators need to create an awareness and 
concern to students’ motives and readiness since these are influential factors on students’ decision to pursue 
professional accounting education. Furthermore, as highlighted by Byrne & Flood (2005), Arquero et. Al. (2009), 
and Byrne et. al. (2012), motives and readiness are key factors influencing students’ learning strategies, their ability 
to adapt to higher accounting learning environment, and thus, their performance during the higher accounting 
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education. Accordingly, this study investigated the awareness, motivations, and readiness of the accounting degree 
students of UiTM prior to their professional accounting education. This study found that similar to Bennett et al. 
(2007), good promotional materials regarding the programs as well as exposure to current students or graduates 
including lecturers are necessary to create awareness and interest among the students towards the professional 
accounting education programs. This study also found that students are especially driven to pursue professional 
accounting education by a mixture of extrinsic and intrinsic motives. Career aspiration, educational aspirations, 
personal interest and characteristics are the main drivers for majority of the students. Given the importance of these 
factors, it may be fruitful for lecturers to stress on the significance of professional accounting education to future 
employment, focuses on educational aspirations and builds personal characteristics in motivating students. In 
addition, this study revealed that students are confident on the ability of their current accounting education in 
preparing them for the higher accounting education’s learning activities. Thus, lecturers as the accounting educators 
should make the most of forming students’ learning experiences. However, lecturers should also take note on the 
negative findings and realised that more efforts need to be made in improving the students’ readiness for 
professional accounting education.  
This study is not without limitations. Firstly, the sample of this study is quite limited as it comprises of students 
from UiTM Johor only. A broad-based study involving all the UiTM campuses or other public and private 
universities in Malaysia could contribute a better picture of the local students’ awareness, motivation and readiness 
to pursue professional accounting education.  In addition, future study should consider other factors including 
students’ expectations and demographic elements such as gender. Furthermore, employing both qualitative and 
quantitative research approaches to explore these issues may provide better insights. Despite these limitations, the 
study contributes to an enhanced understanding of a number of issues. Firstly, this study contributes in filling the 
gap in knowledge by unveiling the current awareness, motivations, and readiness of accounting students to pursue 
professional accounting education in Malaysia. As previously mentioned, existing research had identified students’ 
awareness, motivations, and readiness for higher accounting education in the Western environment. However, there 
is limited extant research that addresses the issue in a Malaysian context. Secondly, the study also functions as a 
starting-point for further research in the area of students’ awareness, motivations, and readiness for professional 
accounting education in Malaysia. This will not only contribute into the advancement of the body of knowledge, but 
as guidance to the accounting educators and the institute as the tuition providers. Thirdly, the findings of this study 
can be a source for UiTM as the tuition provider and the professional accounting bodies such as ICAEW, ACCA, 
MICPA and CIMA in formulating strategies to attract high quality students and subsequently produce highly 
competitive accounting graduates. Apart from fulfilling the nation’s desire in boosting the number of bumiputra 
accountants, this will thus contribute to the future viability of professional bodies. As pointed out by Malthus & 
Fowler (2009), the future viability of any professional body depends on their ability to continuously attracting new 
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